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13. Understanding Barriers: How 
Pre-Service and In-Service 
Teachers Discovered Sheltered 
Instruction 
Mary V. Montavon1

Carol J. Delaney 

The growing population of English language learners in the 
United States and the lack of trained teachers to serve them 
have given rise to a vital need for quality teacher preparation 
in literacy instruction for second language learners. Using a 
Freirian approach to literacy instruction, this study explores 
the attitudes and understandings of pre-service and in-service 
teachers as they participated as students in sheltered 
instruction taught in a second language. Through 
questionnaires, observations, and discussions with teachers, 
the data provide evidence of an increased awareness of 
strategies and techniques for enhancing comprehensibility 
and increased empathy for second language learners. We 
argue for incorporating a critical consciousness approach to 
courses in the teacher preparation programmes and 
professional development opportunities for in-service 
teachers. 

Historically, students who come to school from homes where English is 
not the first language have been unable to reach the same levels of 
literacy achievement as their English-speaking counterparts. As 
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evidenced by the National Assessment of Education Progress (NAEP), 
the gap between white and minority students remains substantial (Au, 
2006). This literacy achievement gap is often traced to the schools, 
where the teachers, the expected mediators between home and school, 
generally lack the knowledge and skills to help English language 
learners (ELLs) develop their language and literacy proficiencies. As 
teacher educators, we are concerned about the lack of attention to the 
preparation of teachers for working with second language learners and 
are searching for ways to provide teachers with the support tools they 
need to foster the development of second language literacy in their 
students. 

PURPOSE OF THE STUDY 

This paper explores the attitudes and beliefs of pre-service and in-
service teachers toward sheltered instruction as they themselves become 
second language learners and learn the strategies and techniques of this 
approach. The main goal was twofold: to discover if the experiences of 
these teachers resulted in greater awareness of strategies that facilitate 
both language and content instruction; and, secondly, to determine 
whether these teachers came to develop a more empathetic view of the 
needs of ELLs. The delivery of a lesson in Spanish placed students in an 
environment which simulated that of second language learners. We 
chose this method so that teachers would discover for themselves that 
comprehension of content can be achieved through the use of sheltered 
instruction. Sheltered instruction is an instructional approach used to 
assist second language learners in developing English language literacy 
while at the same time providing them with comprehensible grade 
appropriate content area instruction. Strategies and techniques that have 
been proven successful with English language learners are an integral 
part of each sheltered lesson. Among these are modification of speech 
based on students’ language proficiency, use of visuals and realia, 
demonstrations, hands-on activities, cooperative grouping, and 
scaffolding of instruction. Based on our findings, we argue for the 
incorporation of ELL instruction, including sheltered instruction, into 
teacher education programmes and professional development programs 
for in-service teachers. 
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BACKGROUND OF THE STUDY 

Changing Demographics 
In the past 15 years the number of English language learners in the 
public schools in the United States has more than doubled. In the 2004-
2005 school year there were over 5 million ELL’s attending public 
schools in the United States (National Clearing House for English 
Language Acquisition, 2006). This demographic change has impacted 
schools in urban as well as rural areas. Current estimates are that 
immigrant students comprise 20% of the nation’s public school children. 
In this era of accountability and high stakes testing, it becomes a major 
challenge to bring all children to high levels of literacy (Schoorman & 
Jean-Jacques, 2003).  

ELL students are expected to not only learn English but also to read and 
comprehend grade level textbooks and master the content areas of the 
curriculum. Because many of these students have not had the 
opportunities to develop their literacy skills in English, ELL’s are more 
likely to drop out of school. Only 18.7 % of language minority students 
scored above the individual state-established norms in reading 
comprehension (Kindler, 2002). One of the root causes of poor 
comprehension for Latino children, for instance, is low vocabulary 
(Garcia, 1991; Nagy, 1997), but addressing the vocabulary needs of 
second language learners is challenging (Carlo et al., 2004). The 
National Literacy Panel on Language-minority Children and Youth 
identified few studies on how to best teach literacy to language-minority 
students (August & Shanahan, 2006). These challenges and limitations 
can be overwhelming to teachers.  

Teacher preparation 
Seldom are second language learners provided with additional assistance 
or programmes in the elementary grades. There are also high numbers of 
foreign born students at the secondary levels where even fewer ESL and 
bilingual programmes have been implemented (Capps, et al., 2005). In 
fact, according to Shortt (1999), most students are placed in the 
mainstream classroom with teachers who have had no coursework or 
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experience with second language learners. Strickland and Ascher (1992) 
attribute the achievement gap to the inferior education received by the 
diverse student population, who are more likely to be taught by less 
expert teachers. Ironically, the forms of instruction likely to be effective 
with ELL students require high levels of teacher expertise (Au, 2006). 
Peske and Haycock (2006) provide evidence that children who most 
need high quality teachers are the least likely to have them.  

One half of all teachers in the United States will have a second language 
learner in class at some point in their teaching career (Menken & 
Antunez, 2001). This demographic shift in the student population has 
not occurred in the teacher population. In the 1999-2000 school term 
83.9% of the teachers were ‘Anglo’ (NCES, 2002). In one survey, only 
27% of teachers felt very well prepared to teach second language 
learners, and only 20% of rural teachers felt prepared (NCES, 2001). 
Sadly, less than 3% of teachers have received formal preparation or 
certification for teaching second language learners. The National 
Clearinghouse for bilingual education reported that only 17% of the 
institutes for higher education (colleges and universities) prepare 
teachers to work with ELL’s (Menken & Antunez, 2001). Gandara and 
colleagues (2003) reported that “English learners are more likely than 
any other children to be taught by teachers with an emergency 
credential.” Not surprisingly, in a study conducted in California, Hayes, 
Salazar and Vukovic (2001) found that students of teachers with 
credentials outperformed those without. 

Florida is the only state that requires mainstream teachers to get an 
endorsement for working with ELL’s (Giambo & Szecsi, 2005/2006). 
While few mainstream teachers are prepared to teach ELL’s, English as 
a Second Language teachers are equally unprepared to teach in the 
content areas (August & Hakuta, 1997). This growing population of 
ELL’s and the lack of trained teachers have given rise to a vital need for 
quality teacher preparation in literacy instruction for culturally and 
linguistically diverse students (Watson et al., 2005). Just as all teachers 
need to be reading teachers, all teachers need to be prepared to help 
second language learners develop their literacy skills in English and 
master the skills and knowledge needed in each of the content areas. 
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Sheltered instruction 
Sheltered instruction is a research-based approach that focuses on 
development of language as well as that of subject area content. The 
approach modifies teaching practices to make content comprehensible to 
ELLs while at the same time developing academic literacy. Among the 
main components are an emphasis on key vocabulary instruction, 
building of background knowledge, and development of learning 
strategies (Echevarria & Graves, 2003). Before students begin to read 
the text, they are introduced to important concepts, learn vocabulary, 
connect with prior knowledge and learn important background 
information (Garcia & Montavon, 2007). Visuals, graphic organisers, 
vocabulary learning strategies, and cooperative learning through hands-
on activities are central to this approach. 

The Sheltered Instruction Observation Protocol (SIOP) has been tested 
and validated (Echevarria, Vogt, & Short, 2004). Though there are 
several variations of this model of instruction, the SIOP model is the 
most researched and developed (Herrera & Murry, 2005). It includes 30 
indicators or characteristics that serve to help teachers prepare a well 
developed lesson for language minority children. In a test for the effects 
on student achievement, Echevarria, Short and Powers (2006) found that 
expository writing (an important feature of academic literacy) improved 
significantly when the features of the SIOP instruction were used 
consistently and systematically.  

Theoretical framework 
We settled on a Freierian approach to best accommodate our interest in 
instilling an understanding and appreciation for the needs of ELL’s as 
well as an interest in promoting the use of the strategies and techniques 
of literacy instruction. Freire (1995) advocated the development of a 
critical consciousness among the students as a primary component of 
instruction. The development of critical consciousness involves problem 
posing to collaboratively create knowledge among the students (Freire, 
1970). “Students, as they are increasingly posed with problems relating 
to themselves in the world and with the world, will feel increasingly 
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challenged and obliged to respond to that challenge” (Freire, 1970, p. 
62).   

In order to accommodate this approach, we decided to engage the 
teachers in a situation that mirrored the difficulties faced by second 
language learners in the classroom. Since our goal was to create critical 
consciousness through the experience of learning content in an 
unfamiliar language, teachers were expected to learn physical science 
concepts taught to them entirely in Spanish. 

METHODOLOGY 

Context 
We are two professors, one in linguistics and the other in literacy 
education, at a large mid-western university in the United States. We 
shared concerns about the lack of attention to teaching English language 
learners in the preparation of teachers and professional development of 
in-service teachers. We decided to explore the issue in a way that might 
answer the question of, “How can we assure that teachers will 
understand and appreciate the need for adequate training to serve 
linguistically diverse students?” 

Participants 
A total of 31 teachers, 4 pre-service teachers and 27 in-service teachers 
in 3 separate classes participated in the sheltered lesson in Spanish 
during three separate semesters. Twenty-four teachers were enrolled in a 
middle grades (ages 11-13) course and 7 were enrolled in a content area 
reading course at a large mid-western US university. The range of 
teaching experience was 0 to 26 years with the average teaching 
experience of 5 years.  

Procedure 
Pre-service and in-service teachers enrolled in a secondary literacy 
course learned the strategies of sheltered instruction through immersion 
in a 7th grade science lesson on simple machines. The entire lesson was 
conducted in Spanish. At the end of the lesson, teachers were given an 



Mary V. Montavon and Carol J. Delaney  205 

assessment to gauge whether they had learned the content. Since there 
were no Spanish speakers among the teachers, though several did have a 
rudimentary knowledge of the language, the teachers were forced to 
struggle with the unknown language and content. This should allow 
them to develop an awareness of the experiences of second language 
learners in an all English class and to ‘transform their own experiences’ 
(Giroux, 1987), while at the same time experiencing the strategies and 
techniques of a previously unknown method.  

Pictures illustrating the simple machines were hung about the room and 
teachers were asked to form groups of 3 or 4. Each table group had a 
basket containing the 6 simple machines as well as other examples and 
tools to conduct the experiments involved in the demonstration. The 
lesson began with a Power Point presentation and discussion of work 
with illustrations of people working and continued with discussion of 
tools used for work with continuing illustrations of the involved 
vocabulary. The professor then began discussing the simple machines, 
inviting students to find each machine in their box. Teachers created 
vocabulary cards and conducted experiments with each of the machines. 
The lesson ended with an examination assessing the teachers’ 
knowledge of the key vocabulary and concepts. 

Data collection 
During the lesson, researchers and observers took notes on student 
behaviors and participation. Once the lesson was over, students 
completed an assessment covering the objectives of the lesson. They 
were then asked to fill out a questionnaire of personal and open-ended 
questions about their past teaching experiences, their experiences with 
second language learners, their previous knowledge of ELL instruction, 
specific knowledge of sheltered instruction and their reactions to the 
lesson. Students were also asked about the content of the lesson and 
were invited to provide examples of what they had learned. 

After students had individually responded to the questionnaire, an open 
discussion was conducted. Students were encouraged to voice their 
reactions to the lesson. Observers kept notes of students’ responses 
throughout the discussion.  
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Data analysis 
Classroom observational data and responses to the questionnaire were 
entered on a spreadsheet. Data were entered after each class session and 
analysed using the constant comparative method (Glaser & Strauss, 
1967) which allowed for continual comparison of data to locate patterns 
and themes and constantly refine the fit between data and categories. 
Observers’ notes were analysed and compared to information from the 
questionnaires and to participants’ reflections after the lesson.  

RESULTS 

Twenty-one of the 31 teachers had had an ELL student in his/her 
classroom. But, when asked to list three things that they knew about 
sheltered instruction, only 5 teachers reported having some familiarity 
with the process, and one teacher had seen it used prior to this experience.  

Three major themes emerged as data were analysed: frustration, 
recognition and resistance. At the beginning of each lesson, students 
were confused, frustrated and doubtful. In one class some were 
snickering, joking and whispering to each other. In another class an 
observer noted that only one student made full eye contact with the 
instructor. Another student was observed bringing her knees to her chest 
and was curled up in a fetal position. Still another muttered: “What is the 
point of all of this?” 

As the lesson progressed teachers began connecting the verbal, physical 
and visual expressions of the vocabulary and became more at ease and 
more willing to speak in the second language. Eye contact also 
improved. With each new strategy, the teachers became more active and 
intent on understanding the material. This is the point at which teachers 
began to recognise the cues that were given by the linguistics instructor.  

The questionnaire produced responses that were also added to the 
recognition category. When asked the question “Did the lesson help you 
think differently about second language learners?” all but four answered 
‘absolutely’ or ‘yes!’ or ‘of course’. Several explained in varying ways 
how they had gained an appreciation of what it is like to be a second 
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language learner. One respondent answered “Yes, they need patient, 
knowledgeable teachers.” Another respondent wrote that it also got her 
to think differently about “my struggling readers who must sometimes 
feel as though I’m speaking another language.” 

Two of the teachers did not respond to the question “Did the lesson help 
you think differently about second language learners?”, and the other 
two who responded ‘no’ were the same two that had expressed negative 
feelings toward the entire experience. These types of responses were 
coded under the third theme, resistance. One of the two teachers 
responded: “The point was made early on in the lesson about second 
language learners and barriers – it didn’t need to last for 1½ hours”. The 
other responded that she was “annoyed. What time is it?” Neither one of 
these teachers had had a second language learner in her class nor did they 
know anything about the method of instruction prior to this experience.  

Lessons learned 
In responses to the questionnaire item, “What was the most interesting 
thing you learned about simple machines?”, teachers indicated that they 
had indeed learned about simple machines through instruction in a 
second language. Several responded “Work = distance x force” and 
others gave examples of the two simple machine families or mentioned 
the Spanish terms they had learned and the fact that machines make 
work easier. One responded: “The greater the distance (of the inclined 
plane), the less force is needed to move an object.” The one teacher who 
responded negatively to the entire lesson said that she learned “you can 
cut stars from paper”. 

In response to the question about the strategies that were helpful during 
the lesson the teachers referred to the use of pictures, hand gestures, 
repetition, slower speaking pace, modeling, cooperative learning, hands-
on activities, cognates and body language. These written responses were 
further elaborated on during the class discussion. One science teacher, 
who teaches simple machines as part of his curriculum, said, “I can’t 
imagine if it were a subject I was unfamiliar with”. He reiterated quite 
clearly the importance of background knowledge for comprehension of 
new material.  
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Perspectives 
Teachers initially expressed feelings of frustration, uncertainty and 
confusion but also felt supported and became more confident as the 
lesson progressed. One teacher remarked: “(I) understood more than I 
thought.” Another teacher remarked that she relied on cognates and the 
context and another felt that by watching she could guess the meaning. 
Another teacher felt ‘challenged’. Another teacher sent a very clear and 
positive message, writing “I was able to see and hear as my student 
does.” Reactions such as these were the most encouraging. We initially 
wanted to have our students understand the pain and frustration felt by 
second language learners, but more importantly, we wanted them to 
learn that, as teachers, they are not powerless to help students.  

The highest appreciation and understanding for second learners came 
from those teachers who had had experience as L2 learners themselves. 
This finding is similar to the Sook Lee and Oxelson (2006) finding that 
teachers with bilingual and ESL experiences are the strongest advocates 
of ELL’s. These second language learners were reminded of their sense 
of helplessness during their early days in the United States. They sensed 
that the use of visual aids, gestures, realia and cooperative group 
activities with the content of the lesson would have served them well in 
their early stages of learning the second language.  

For the most part, participants felt that language was the biggest barrier 
to participation in the lesson. They referred to their limited knowledge of 
Spanish and their frustration with trying to understand every word. 
Working in groups where teachers were allowed to carry out 
instructional conversations in English lowered the affective filter so they 
began to feel more comfortable and confident with the language and the 
content. We were then able to use this experience to point out to the 
teachers that it is permissible and even advantageous to allow students to 
converse in their native language, when they are engaged in instructional 
conversations about the content of the lesson.  

From the most resistant students, there were lessons learned as well. The 
two who shut down completely during the lesson, complaining that they 
could not understand the directions, served as good discussion points in 
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future literacy classes. What we can learn from these teachers is that 
such feelings are experienced by millions of second language learners in 
the United States as well as students in other countries each year, and it 
is our job, as teachers, to help them understand content area instruction 
and become successful students. 

DISCUSSION 

Since Menken and Antunez (2001) predicted that one half of all US 
teachers would have an ELL student in class a some point, it was 
interesting to find that two-thirds of the teacher participants in our class 
had had an ELL student in class. This number of ELL’s students is 
particularly surprising given that our teachers work in rural areas. This 
finding truly highlights the pervasiveness of demographic change in the 
United States. The fact that two-thirds of the participants had no 
knowledge of sheltered instruction illustrates the lack of knowledge that 
these teachers have about the instruction of second language learners 
and the importance of finding ways to prepare them. 

Our use of the Freirian approach (1970) did create a sense of 
understanding and empathy among the teachers. It caused them to 
consciously consider what it means to struggle with an unfamiliar 
language and what it takes to overcome those barriers. The realisation 
that the sheltered instruction techniques might also help struggling 
native English speakers made the strategies even more attractive for 
classroom use.  

This experience helped teachers appreciate, to some extent, the difficulty 
that second language learners experience in an all-English environment. 
They realised that second language learners “need visuals while you are 
teaching. They need to build mental models and images.” It is “easier to 
understand a student’s frustration and makes me reflect on my 
attitude/patience/empathy when in these situations” and “I have much 
more appreciation for their efforts in learning.” This realisation was 
strengthened by giving them some concrete ways to lessen the anxiety and 
to assist the ELL’s to develop content knowledge and literacy. Teachers 
clearly reflected on their situation and made ties to second language 
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learners. They commented that they felt frustrated at times but most 
reacted positively to the experience. They agreed that the visual aids and 
the gestures greatly helped facilitate understanding of the lesson. 

The two teachers who responded negatively provided a poignant 
example of the difficulties in reaching all learners. Their body language 
and responses during the demonstration and their negative responses to 
the questionnaire make it appear that they were not open to thinking 
differently about second language learners. In the questionnaire, both 
responded that language was the major barrier but did concede that body 
language and visuals were strategies that helped them during the lesson. 
During the follow-up discussion they did not contribute any reflections. 
But an observer noted that maybe something was going on outside the 
classroom that provoked this behavior. This observer added that we have 
to be careful judging our students by outside appearances. As teachers, 
we often make judgments about our students’ behavior without really 
knowing what is going on in their lives outside of class. This helps us 
understand as well the negativity sometimes displayed by our second 
language learners in class. They do not appreciate the constant barrage 
of English, a language foreign to their ears, and sometimes will not be 
open to our attempts to provide instructional support. 

The teachers’ excellent performance on the assessment and their 
responses to the question as to what they had learned about simple 
machines provided clear evidence that despite the lack of or low level of 
Spanish proficiency, the teachers were able to learn the key vocabulary 
words and key concepts of simple machines. They realised that this was 
made possible because of the use of a variety of strategies and 
techniques. Teachers sometimes believe that because they do not speak 
the language of the student they cannot teach them (Montavon, 2003). 
This lesson helped them realise that there are a variety of ways of 
communicating and of making the content comprehensible for second 
language learners. 

In the follow up discussion, we asked students what language they used 
while working in their cooperative groups and whether they were 
focused on the content. We were then able to use this experience to point 
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out to the teachers that it is permissible and even advantageous to allow 
students to converse in their native language, when they are engaged in 
instructional conversations about the content of the lesson. Students 
learn from their peers and are able to clarify their ideas. 

Another important point that emerged from the discussion came from a 
science teacher who teaches simple machines as part of the curriculum. 
He felt that he would learn Spanish much faster if he were taught the 
language through the subject matter. He reported learning so much in 
this lesson because he was familiar with the topic. He added that, 
unfortunately, language classes are often taught with no context. This 
brought out the strength of sheltered instruction which provides both 
content and language objectives and emphasises the connection to 
students’ background knowledge.  

Implications for teacher education 
In order for teachers to address the language and literacy development of 
their students, they must first become aware of ELLs’ struggles and act 
on that awareness to make learning accessible to all. The sheltered 
demonstration provided teachers with both. Unfortunately, one 
limitation of the study was that this was a singular opportunity for many 
of these teachers. Professional development needs to be sustained over 
long periods of time. What is needed is a transformation of the entire 
teacher education and professional development programme in the 
colleges of education. Teachers need to: 1) be provided with meaningful 
and sustained opportunities to transform their beliefs and attitudes; 2) 
become skilled in effective techniques and strategy use with second 
language learners; 3) begin to implement them in their classrooms; and 
4) reflect on these practices with colleagues. Given the changing 
demographics in the United States, teacher preparation programmes 
need to be designed to incorporate issues of second language instruction. 
Effective means of developing the empathy and knowledge to work with 
second language learners need to be a part of teacher-training programs 
and professional development opportunities.  

Colleges of education have typically added a solitary multicultural 
course to the curriculum (Villegas & Lucas, 2002).  Infusing second-
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language learner materials into current courses may facilitate problem 
solving for teachers and pre-service teachers in more powerful ways. An 
awakening of the consciousness to the experiences of ELL’s may be the 
most effective way. Teachers learned about approaches to instruction by 
actually participating in such instruction and sharing experiences that 
emulate those of their students. If this instruction can be incorporated 
into all courses the lesson will be much more powerful. 

Our teachers had previously experienced little or no training in the area 
of second language instruction. Their comments confirmed that they 
were able to identify strategies that facilitate vocabulary acquisition in 
another language, and most teachers indicated that they would be likely 
to employ these strategies within their own classrooms. Teachers also 
recognised that these strategies were similar to those used with 
struggling readers. A follow up study to see if, in fact, teachers did begin 
to employ these practices in instructional delivery would be an important 
tool for validating this critical consciousness model of instruction.  

REFERENCES 

Au, K. (2006). Multicultural issues and literacy achievement. Mahwah, NJ: 
Lawrence Erlbaum. 

August, D. and Hakuta, K. (Eds.). (1997). Improving schooling for language 
minority children: A research agenda. Washington, DC: National Academy 
Press. 

August, D. and T. Shanahan, (Eds.). (2006). Developing literacy in second-
language learners: report of the National Literacy Panel on Language-
Minority Children and Youth. Mahwah, NJ: Lawrence Erlbaum. 

Capps, R., Fix, M.E., Murray, J., Ost, J., Passel, J.S., & Herwantoro Hernandez, 
S. (2005) The new demography of America’s schools: Immigration and the 
No Child Left Behind Act. Retrieved October 23, 2006, from 
http://www.urban.org/url.cfm?ID=311230  

Carlo, M. S., August, D., McLaughlin, B., Snow, C. E., Dressler, C., Lippman, 
D. N., Lively, T. J., & White, C. E. (2004). Closing the vocabulary gap:   
Addressing the vocabulary needs of English-language learners in bilingual 
and mainstream classrooms. Reading Research Quarterly, 39(2), 188-215. 

Echevarria, J., & Graves, A. (2003). Sheltered content instruction: Teaching 
English language learners with diverse abilities. (2nd ed.). Boston: Allyn 
and Bacon. 

http://www.urban.org/url.cfm?ID=311230


Mary V. Montavon and Carol J. Delaney  213 

Echevarria, J., Vogt, M., & Short, D. (2004). Making content comprehensible 
for English language learners: The SIOP model. Boston: Allyn and Bacon. 

Echevarria, J., Short, D., & Powers, K. (2006). School reform and standards-
based education: A model for English-language learners. Journal of 
Educational Research, 99(4), 195-210. 

Freire, P. (1970). Pedagogy of the oppressed. New York: Continuum. 
Freire, P. (1995). Pedagogy of hope: Reliving pedagogy of the oppressed. New 

York: Continuum. 
Gandara, P., Rumberger, R., Maxwell-Jolly, J., & Callahan, R. (2003). English 

learners in California schools: Unequal resources, unequal outcomes. 
Education Policy Analysis Archives, 11(36).  

Garcia, G.E. (1991). Factors influencing the English reading test performance 
of Spanish speaking Hispanic students. Reading Research Quarterly, 26(4), 
371-392. 

Garcia, G.E., & Montavon, M.V. (2007). Making content-area instruction 
comprehensible for English language learners. In D. Lapp, J. Flood, and N. 
Fornan (Eds.), Content area reading and learning (3rd ed.). Mahwah, NJ: 
Lawrence Erlbaum. 

Giambo, D., & Szecsi, T. (2005/2006). Opening up to the issues: Preparing 
preservice teachers to work effectively with English language learners. 
Childhood Education, 82(2), 107-110. 

Giroux, H. (1987). Introduction: Literacy and the pedagogy of political 
empowerment. In P. Freire and D. Macedo (Eds.), Literacy: Reading the 
word and the world (pp. 1 – 27). New York: Bergin and Garvey. 

Glaser, B., & Strauss, A. (1967). The discovery of grounded theory: Strategies 
for qualitative research. London: Wiedenfeld and Nicholson. 

Hayes, K., Salazar, J.J., & Vukovic, G. (2001). Evaluation of the structured 
English immersion program. Final report: Year 1. Los Angeles: Program 
Evaluation Branch, Los Angeles City Schools.  

Herrera, S. G., & Murry, K. G. (2005). Mastering ESL and bilingual methods. 
Boston: Pearson 

Kindler, A.L. (2002). Survey of the states, limited English proficient students 
and available educational programs and services: 1999-2000 summary 
report. Washington, DC: The George Washington University and National 
Center English Language Acquisition and Language Instruction Educational 
Programs. 

Menken, K., & Antunez, B. (2001). An overview or the preparation and 
certification of teachers working with limited English proficient (LEP) 
students. Washington, DC: National Clearinghouse for Bilingual Education. 



214  Understanding Barriers 

Montavon, M.V. (2003). English language learners and social capital: 
Discourses of a rural school district. Unpublished Doctoral Dissertation, 
University of Illinois at Urbana-Champaign.  

Nagy, W.E. (1997). On the role of context in first- and second-language 
vocabulary learning. In N. Schmitt and M. McCarthy (Eds.), Vocabulary, 
description, acquisition and pedagogy (pp. 64-83). Cambridge, UK:  
Cambridge University Press. 

National Center for Education Statistics (NCES). (2006). The condition of 
education. Retrieved September 15, 2006, from http://nces.ed.gov   

National Center for Education Statistics. (2001). Teacher preparation & 
professional development: 2000. Fast response survey system. US 
Department of Education. Retrieved September 18, 2006, from 
http://nces.ed.gov/pubs2001/2001088.pdf  

National Clearinghouse for English Language Acquisition. (2006). How has the 
English language learner (ELL) population changed in recent years? 
Retrieved October 26, 2006, from http://www.ncela.gwu/expert/faq/08leps.html   

Peske, H.G., & Haycock, K. (2006). Teaching inequality: How poor and 
minority students are shortchanged on teacher quality. Retrieved September 
18, 2006 from http://www.edtrust.org  

Schoorman, D., & Jean-Jacques, V. (2003). Project CASAS:  Facilitating the 
adaptation of recent immigrant students through complex community-wide 
efforts. Equity and Excellence in Education, 36, 308-316. 

Short, D.J., & Echevarria, J. (1999). The sheltered instruction observation 
protocol: A tool for teacher-researcher collaboration and professional 
development. Center for research on education, diversity and excellence. 
University of California,Santa Cruz. Retrieved September 18, 2006, from 
http://www.cal.org/crede/pubs/edpractice/epr3.pdf  

Sook Lee, J., & Oxelson, E. (2006). “It’s not my job”: K-12 teacher attitudes 
toward students’ heritage language maintenance. Bilingual Research 
Journal, 30(2), 453-477. 

Strickland, D.S., & Ascher, C. (1992). Low-income African American children 
and public schooling. In P. W. Jackson (ed.), Handbook of Research on 
Curriculum (pp. 609-625). New York: Macmillan. 

Villegas, A.M., & Lucas, T. (2002). Preparing culturally responsive teachers. 
Journal of Teacher Education, 53(1), 20-32. 

Watson, S., Miller, T.L., Driver, J., Rutledge, V., & McAllister, D. (2005). 
English language learner representation in teacher education textbooks: A 
null curriculum. Education, 126(1), 148-157. 

http://nces.ed.gov/
http://nces.ed.gov/pubs2001/2001088.pdf
http://www.ncela.gwu/expert/faq/08leps.html
http://www.edtrust.org/
http://www.cal.org/crede/pubs/edpractice/epr3.pdf

	PURPOSE OF THE STUDY
	BACKGROUND OF THE STUDY
	Changing Demographics
	Teacher preparation
	Sheltered instruction
	Theoretical framework

	METHODOLOGY
	Context
	Participants
	Procedure
	Data collection
	Data analysis

	RESULTS
	Lessons learned
	Perspectives

	DISCUSSION
	Implications for teacher education

	REFERENCES


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts false
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
    /AachenBT-Bold
    /AachenBT-Roman
    /AdLibBT-Regular
    /AGA-Arabesque
    /AGA-ArabesqueDesktop
    /AgencyFB-Bold
    /AgencyFB-Reg
    /AkhbarMT
    /AkhbarMT-Bold
    /Alba
    /AlbaMatter
    /AlbaSuper
    /Aldine401BT-BoldA
    /Aldine401BT-BoldItalicA
    /Aldine401BT-ItalicA
    /Aldine401BT-RomanA
    /Aldine721BT-Bold
    /Aldine721BT-BoldItalic
    /Aldine721BT-Italic
    /Aldine721BT-Light
    /Aldine721BT-LightItalic
    /Aldine721BT-Roman
    /AlefbetNormal
    /Algerian
    /AlgerianBasD
    /AlgerianD
    /AllegroBT-Regular
    /AlternateGothicNo2BT-Regular
    /AmazoneBT-Regular
    /AmeliaBT-Regular
    /AmericanaBT-Bold
    /AmericanaBT-ExtraBold
    /AmericanaBT-ExtraBoldCondensed
    /AmericanaBT-Italic
    /AmericanaBT-Roman
    /AmericanGaramondBT-Bold
    /AmericanGaramondBT-BoldItalic
    /AmericanGaramondBT-Italic
    /AmericanGaramondBT-Roman
    /AmericanTextBT-Regular
    /AmericanUncD
    /AmerigoBT-BoldA
    /AmerigoBT-BoldItalicA
    /AmerigoBT-ItalicA
    /AmerigoBT-MediumA
    /AmerigoBT-MediumItalicA
    /AmerigoBT-RomanA
    /AmerTypewriterITCbyBT-Bold
    /AmerTypewriterITCbyBT-Medium
    /Aparajita
    /Aparajita-Bold
    /Aparajita-BoldItalic
    /Aparajita-Italic
    /ArabicTypesetting
    /ArchitecturePlain
    /Arial-Black
    /Arial-BlackItalic
    /Arial-BoldItalicMT
    /Arial-BoldMT
    /Arial-ItalicMT
    /ArialMT
    /ArialNarrow
    /ArialNarrow-Bold
    /ArialNarrow-BoldItalic
    /ArialNarrow-Italic
    /ArialRoundedMTBold
    /ArialUnicodeMS
    /ArnoldBoeD
    /ArrusBT-Black
    /ArrusBT-BlackItalic
    /ArrusBT-Bold
    /ArrusBT-BoldItalic
    /ArrusBT-Italic
    /ArrusBT-Roman
    /ArsisD-Regu
    /ArsisD-ReguItal
    /AtlanticInline-Normal
    /AuroraBT-BoldCondensed
    /AuroraBT-RomanCondensed
    /AvantGardeITCbyBT-Book
    /AvantGardeITCbyBT-BookOblique
    /AvantGardeITCbyBT-Medium
    /AvantGardeITCbyBT-MediumOblique
    /BabyKruffy
    /BakerSignetBT-Roman
    /BalloonBT-Bold
    /BalloonBT-ExtraBold
    /BalloonBT-Light
    /BankGothicBT-Light
    /BankGothicBT-Medium
    /BardPlain
    /BaskervilleBT-Bold
    /BaskervilleBT-BoldItalic
    /BaskervilleBT-Italic
    /BaskervilleBT-Roman
    /BaskOldFace
    /Batang
    /BauerBodoniBT-Black
    /BauerBodoniBT-BlackCondensed
    /BauerBodoniBT-BlackItalic
    /BauerBodoniBT-Bold
    /BauerBodoniBT-BoldCondensed
    /BauerBodoniBT-BoldItalic
    /BauerBodoniBT-Italic
    /BauerBodoniBT-Roman
    /BauerBodoniBT-Titling
    /Bauhaus93
    /BauhausITCbyBT-Bold
    /BauhausITCbyBT-Heavy
    /BauhausITCbyBT-Light
    /BauhausITCbyBT-Medium
    /BedrockPlain
    /BeehivePSMT
    /BellCentennialBT-Address
    /BellCentennialBT-BoldListing
    /BellCentennialBT-NameAndNumber
    /BellCentennialBT-SubCaption
    /BellGothicBT-Black
    /BellGothicBT-Bold
    /BellGothicBT-Roman
    /BellMT
    /BellMTBold
    /BellMTItalic
    /BelweBT-Bold
    /BelweBT-Light
    /BelweBT-Medium
    /BelweBT-RomanCondensed
    /BenguiatGothicITCbyBT-Bold
    /BenguiatGothicITCbyBT-BoldItal
    /BenguiatGothicITCbyBT-Book
    /BenguiatGothicITCbyBT-BookItal
    /BenguiatITCbyBT-Bold
    /BenguiatITCbyBT-BoldItalic
    /BenguiatITCbyBT-Book
    /BenguiatITCbyBT-BookItalic
    /BerlinSansFB-Bold
    /BerlinSansFBDemi-Bold
    /BerlinSansFB-Reg
    /BernardMT-Condensed
    /BernhardBoldCondensedBT-Regular
    /BernhardFashionBT-Regular
    /BernhardModernBT-Bold
    /BernhardModernBT-BoldItalic
    /BernhardModernBT-Italic
    /BernhardModernBT-Roman
    /BernhardTangoBT-Regular
    /BibleScrT
    /BinnerD
    /BlackadderITC-Regular
    /Blackletter686BT-Regular
    /BlacklightD
    /BlippoBT-Black
    /BodoniBT-Bold
    /BodoniBT-BoldCondensed
    /BodoniBT-BoldItalic
    /BodoniBT-Book
    /BodoniBT-BookItalic
    /BodoniBT-Italic
    /BodoniBT-Roman
    /BodoniMT
    /BodoniMTBlack
    /BodoniMTBlack-Italic
    /BodoniMT-Bold
    /BodoniMT-BoldItalic
    /BodoniMTCondensed
    /BodoniMTCondensed-Bold
    /BodoniMTCondensed-BoldItalic
    /BodoniMTCondensed-Italic
    /BodoniMT-Italic
    /BodoniMTPosterCompressed
    /BoldItalicArt
    /BoltBoldITCbyBT-Regular
    /BookAntiqua
    /BookAntiqua-Bold
    /BookAntiqua-BoldItalic
    /BookAntiqua-Italic
    /BookmanITCbyBT-Demi
    /BookmanITCbyBT-DemiItalic
    /BookmanITCbyBT-Light
    /BookmanITCbyBT-LightItalic
    /BookmanOldStyle
    /BookmanOldStyle-Bold
    /BookmanOldStyle-BoldItalic
    /BookmanOldStyle-Italic
    /BookshelfSymbolSeven
    /BradleyHandITC
    /BremenBT-Black
    /BremenBT-Bold
    /BriskPlain
    /BritannicBold
    /Broadway
    /BroadwayBT-Regular
    /BroadwayEngravedBT-Regular
    /BrochurePlain
    /BrodyD
    /BruceOldStyleBT-Italic
    /BruceOldStyleBT-Roman
    /Brush445BT-Regular
    /Brush738BT-RegularA
    /BrushScriptBT-Regular
    /BrushScriptMT
    /BulmerBT-Italic
    /BulmerBT-Roman
    /BusoramaITCbyBT-Medium
    /BusterD
    /BuxomD
    /Calibri
    /Calibri-Bold
    /Calibri-BoldItalic
    /Calibri-Italic
    /CalifornianFB-Bold
    /CalifornianFB-Italic
    /CalifornianFB-Reg
    /CalisMTBol
    /CalistoMT
    /CalistoMT-BoldItalic
    /CalistoMT-Italic
    /Calligraphic421BT-RomanB
    /Calligraphic810BT-Italic
    /Calligraphic810BT-Roman
    /Cambria
    /Cambria-Bold
    /Cambria-BoldItalic
    /Cambria-Italic
    /CambriaMath
    /CamelliaD
    /CancunPlain
    /Candara
    /Candara-Bold
    /Candara-BoldItalic
    /Candara-Italic
    /CandidaBT-Bold
    /CandidaBT-Italic
    /CandidaBT-Roman
    /CarletonNormal
    /CarminaBT-Black
    /CarminaBT-BlackItalic
    /CarminaBT-Bold
    /CarminaBT-BoldItalic
    /CarminaBT-Light
    /CarminaBT-LightItalic
    /CarminaBT-Medium
    /CarminaBT-MediumItalic
    /CasablancaAntiqueItalic
    /CasablancaAntiquePlain
    /Caslon224ITCbyBT-Bold
    /Caslon224ITCbyBT-BoldItalic
    /Caslon224ITCbyBT-Book
    /Caslon224ITCbyBT-BookItalic
    /Caslon540BT-Italic
    /Caslon540BT-Roman
    /CaslonBT-Bold
    /CaslonBT-BoldItalic
    /CaslonOldFaceBT-Heavy
    /CaslonOldFaceBT-Italic
    /CaslonOldFaceBT-Roman
    /CaslonOpenfaceBT-Regular
    /Castellar
    /CastleT-Bold
    /CastleT-Book
    /CastleT-Ligh
    /CastleT-Ultr
    /CataneoBT-Bold
    /CataneoBT-Light
    /CataneoBT-Regular
    /CataneoBT-RegularSwash
    /CaxtonBT-Bold
    /CaxtonBT-BoldItalic
    /CaxtonBT-Book
    /CaxtonBT-BookItalic
    /CaxtonBT-Light
    /CaxtonBT-LightItalic
    /Centaur
    /Century
    /Century725BT-Black
    /Century725BT-Bold
    /Century725BT-BoldCondensed
    /Century725BT-Italic
    /Century725BT-Roman
    /Century725BT-RomanCondensed
    /Century731BT-BoldA
    /Century731BT-BoldItalicA
    /Century731BT-ItalicA
    /Century731BT-RomanA
    /Century751BT-ItalicB
    /Century751BT-RomanB
    /CenturyExpandedBT-Bold
    /CenturyExpandedBT-BoldItalic
    /CenturyExpandedBT-Italic
    /CenturyExpandedBT-Roman
    /CenturyGothic
    /CenturyGothic-Bold
    /CenturyGothic-BoldItalic
    /CenturyGothic-Italic
    /CenturyOldstyleBT-Bold
    /CenturyOldstyleBT-Italic
    /CenturyOldstyleBT-Roman
    /CenturySchoolbook
    /CenturySchoolbook-Bold
    /CenturySchoolbook-BoldItalic
    /CenturySchoolbookBT-Bold
    /CenturySchoolbookBT-BoldCond
    /CenturySchoolbookBT-BoldItalic
    /CenturySchoolbookBT-Italic
    /CenturySchoolbookBT-Monospace
    /CenturySchoolbookBT-Roman
    /CenturySchoolbook-Italic
    /CharlesworthBold
    /CharlesworthPlain
    /CharterBT-Black
    /CharterBT-BlackItalic
    /CharterBT-Bold
    /CharterBT-BoldItalic
    /CharterBT-Italic
    /CharterBT-Roman
    /Charting
    /CheltenhamBT-Bold
    /CheltenhamBT-BoldCondensed
    /CheltenhamBT-BoldCondItalic
    /CheltenhamBT-BoldExtraCondensed
    /CheltenhamBT-BoldHeadline
    /CheltenhamBT-BoldItalic
    /CheltenhamBT-BoldItalicHeadline
    /CheltenhamBT-Italic
    /CheltenhamBT-Roman
    /CheltenhamITCbyBT-Bold
    /CheltenhamITCbyBT-BoldItalic
    /CheltenhamITCbyBT-Book
    /CheltenhamITCbyBT-BookItalic
    /Chick
    /Chiller-Regular
    /ChiselD
    /CircleD
    /CityD-Bold
    /CityD-Ligh
    /CityD-Medi
    /ClarendonBT-Black
    /ClarendonBT-Bold
    /ClarendonBT-BoldCondensed
    /ClarendonBT-Heavy
    /ClarendonBT-Light
    /ClarendonBT-Roman
    /ClarendonBT-RomanCondensed
    /ClassicalGaramondBT-Bold
    /ClassicalGaramondBT-BoldItalic
    /ClassicalGaramondBT-Italic
    /ClassicalGaramondBT-Roman
    /Clocks
    /CloisterBlackBT-Regular
    /CloisterOpenFaceBT-Regular
    /ColonnaMT
    /ComicSansMS
    /ComicSansMS-Bold
    /CommercialScriptBT-Regular
    /CommonBullets
    /CompactaBT-Black
    /CompactaBT-Bold
    /CompactaBT-BoldItalic
    /CompactaBT-Italic
    /CompactaBT-Light
    /CompactaBT-Roman
    /Consolas
    /Consolas-Bold
    /Consolas-BoldItalic
    /Consolas-Italic
    /Constantia
    /Constantia-Bold
    /Constantia-BoldItalic
    /Constantia-Italic
    /CooperBlack
    /CooperBT-Black
    /CooperBT-BlackHeadline
    /CooperBT-BlackItalic
    /CooperBT-BlackItalicHeadline
    /CooperBT-BlackOutline
    /CooperBT-Bold
    /CooperBT-BoldItalic
    /CooperBT-Light
    /CooperBT-LightItalic
    /CooperBT-Medium
    /CooperBT-MediumItalic
    /CopperplateGothic-Bold
    /CopperplateGothicBT-Bold
    /CopperplateGothicBT-BoldCond
    /CopperplateGothicBT-Heavy
    /CopperplateGothicBT-Roman
    /CopperplateGothicBT-RomanCond
    /CopperplateGothic-Light
    /Corbel
    /Corbel-Bold
    /Corbel-BoldItalic
    /Corbel-Italic
    /CosmicPlain
    /CosmicTwoPlain
    /CottagePlain
    /CountdownD
    /Courier10PitchBT-Bold
    /Courier10PitchBT-BoldItalic
    /Courier10PitchBT-Italic
    /Courier10PitchBT-Roman
    /CourierNewPS-BoldItalicMT
    /CourierNewPS-BoldMT
    /CourierNewPS-ItalicMT
    /CourierNewPSMT
    /CrazyCreaturesBold
    /CrazyCreaturesBold-Italic
    /CrazyCreaturesItalic
    /CrazyCreaturesNormal
    /CroissantD
    /Croobie
    /CurlzMT
    /CushingITCbyBT-Heavy
    /CushingITCbyBT-HeavyItalic
    /CzarBold
    /CzarBoldItalic
    /CzarItalic
    /CzarNormal
    /DauphinPlain
    /DavidaBoldBT-Regular
    /Decorated035BT-Regular
    /DecoTypeNaskh
    /DecoTypeNaskhExtensions
    /DecoTypeNaskhSpecial
    /DecoTypeNaskhSwashes
    /DecoTypeNaskhVariants
    /DecoTypeThuluth
    /DellaRobbiaBT-Bold
    /DellaRobbiaBT-Roman
    /DeVinneBT-Italic
    /DeVinneBT-ItalicText
    /DeVinneBT-Roman
    /DeVinneBT-Text
    /DexGothicD
    /DextorD
    /DextorOutD
    /DiskusD-Medi
    /DiwaniBent
    /DiwaniLetter
    /DiwaniOutlineShaded
    /DiwaniSimpleOutline
    /DiwaniSimpleOutline2
    /DiwaniSimpleStriped
    /DomBoldBT-Regular
    /DomCasualBT-Regular
    /DomDiagonalBT-Bold
    /DomDiagonalBT-Regular
    /Dutch766BT-BoldA
    /Dutch766BT-ItalicA
    /Dutch766BT-RomanA
    /Dutch801BT-Bold
    /Dutch801BT-BoldItalic
    /Dutch801BT-ExtraBold
    /Dutch801BT-ExtraBoldItalic
    /Dutch801BT-Italic
    /Dutch801BT-ItalicHeadline
    /Dutch801BT-Roman
    /Dutch801BT-RomanHeadline
    /Dutch801BT-SemiBold
    /Dutch801BT-SemiBoldItalic
    /Dutch809BT-BoldC
    /Dutch809BT-ItalicC
    /Dutch809BT-RomanC
    /Dutch811BT-BoldD
    /Dutch811BT-BoldItalicD
    /Dutch811BT-ItalicD
    /Dutch811BT-RomanD
    /Dutch823BT-BoldB
    /Dutch823BT-BoldItalicB
    /Dutch823BT-ItalicB
    /Dutch823BT-RomanB
    /EckmannD
    /EdwardianScriptITC
    /Egyptian505BT-Bold
    /Egyptian505BT-Light
    /Egyptian505BT-Medium
    /Egyptian505BT-Roman
    /Egyptian710BT-RegularA
    /EklekticPlain
    /ElegantGaramondBT-Bold
    /ElegantGaramondBT-Italic
    /ElegantGaramondBT-Roman
    /Elephant-Italic
    /Elephant-Regular
    /EmbassyBT-Regular
    /Emboss-Normal
    /EmpireBT-Regular
    /EnglischeSchT-Bold
    /EnglischeSchT-DemiBold
    /EnglischeSchT-Regu
    /English157BT-Regular
    /EngraversGothicBT-Regular
    /EngraversMT
    /EngraversOldEnglishBT-Bold
    /EngraversOldEnglishBT-Regular
    /EngraversRomanBT-Bold
    /EngraversRomanBT-Regular
    /EnviroD
    /ErasITC-Bold
    /ErasITCbyBT-Bold
    /ErasITCbyBT-Book
    /ErasITCbyBT-Demi
    /ErasITCbyBT-Light
    /ErasITCbyBT-Medium
    /ErasITCbyBT-Ultra
    /ErasITC-Demi
    /ErasITC-Light
    /ErasITC-Medium
    /EstrangeloEdessa
    /EwieD
    /Exotic350BT-Bold
    /Exotic350BT-DemiBold
    /Exotic350BT-Light
    /ExpoPlain
    /FarsiSimpleBold
    /FarsiSimpleOutline
    /Fat
    /FelixTitlingMT
    /FeniceITCbyBT-Bold
    /FeniceITCbyBT-BoldItalic
    /FeniceITCbyBT-Regular
    /FeniceITCbyBT-RegularItalic
    /FetteFraD
    /FlamencoD
    /FlamencoInlD
    /Flareserif821BT-Bold
    /Flareserif821BT-Light
    /Flareserif821BT-Roman
    /FlashD-Bold
    /FlashD-Ligh
    /FlemishScriptBT-Regular
    /FolioBT-Bold
    /FolioBT-BoldCondensed
    /FolioBT-Book
    /FolioBT-ExtraBold
    /FolioBT-Light
    /FolioBT-LightItalic
    /FolioBT-Medium
    /FootlightMTLight
    /Formal436BT-Regular
    /FormalScript421BT-Regular
    /ForteMT
    /FrakturBT-Regular
    /FrankfurterHigD
    /FranklinGothic-Book
    /FranklinGothic-BookItalic
    /FranklinGothic-Demi
    /FranklinGothic-DemiCond
    /FranklinGothic-DemiItalic
    /FranklinGothic-Heavy
    /FranklinGothic-HeavyItalic
    /FranklinGothicITCbyBT-Book
    /FranklinGothicITCbyBT-BookItal
    /FranklinGothicITCbyBT-Demi
    /FranklinGothicITCbyBT-DemiItal
    /FranklinGothicITCbyBT-Heavy
    /FranklinGothicITCbyBT-HeavyItal
    /FranklinGothic-Medium
    /FranklinGothic-MediumCond
    /FranklinGothic-MediumItalic
    /Freeform710BT-Regular
    /Freeform721BT-Black
    /Freeform721BT-BlackItalic
    /Freeform721BT-Bold
    /Freeform721BT-BoldItalic
    /Freeform721BT-Italic
    /Freeform721BT-Roman
    /Freehand471BT-Regular
    /Freehand521BT-RegularC
    /Freehand575BT-RegularB
    /Freehand591BT-RegularA
    /FreestyleScrD
    /FreestyleScriptITC-Bold
    /FreestyleScript-Regular
    /FrenchScriptMT
    /Freshbot
    /FrizQuadrataITCbyBT-Bold
    /FrizQuadrataITCbyBT-Roman
    /Frosty
    /FrysBaskervilleBT-Roman
    /FuturaBlackBT-Regular
    /FuturaBT-Bold
    /FuturaBT-BoldCondensed
    /FuturaBT-BoldCondensedItalic
    /FuturaBT-BoldItalic
    /FuturaBT-Book
    /FuturaBT-BookItalic
    /FuturaBT-ExtraBlack
    /FuturaBT-ExtraBlackCondensed
    /FuturaBT-ExtraBlackCondItalic
    /FuturaBT-ExtraBlackItalic
    /FuturaBT-Heavy
    /FuturaBT-HeavyItalic
    /FuturaBT-Light
    /FuturaBT-LightCondensed
    /FuturaBT-LightItalic
    /FuturaBT-Medium
    /FuturaBT-MediumCondensed
    /FuturaBT-MediumItalic
    /FZSTK--GBK1-0
    /FZSY--SURROGATE-0
    /FZYTK--GBK1-0
    /GalleriaPlain
    /GalliardITCbyBT-Bold
    /GalliardITCbyBT-BoldItalic
    /GalliardITCbyBT-Italic
    /GalliardITCbyBT-Roman
    /GandoBT-Regular
    /Garamond
    /Garamond-Bold
    /Garamond-Italic
    /GaramondITCbyBT-Bold
    /GaramondITCbyBT-BoldCondensed
    /GaramondITCbyBT-BoldCondItalic
    /GaramondITCbyBT-BoldItalic
    /GaramondITCbyBT-Book
    /GaramondITCbyBT-BookCondensed
    /GaramondITCbyBT-BookCondItalic
    /GaramondITCbyBT-BookItalic
    /GaramondNo4CyrTCY-Ligh
    /GaramondNo4CyrTCY-LighItal
    /GaramondNo4CyrTCY-Medi
    /Gautami
    /GeographicSymbolsNormal
    /Geometric212BT-Book
    /Geometric212BT-BookCondensed
    /Geometric212BT-Heavy
    /Geometric212BT-HeavyCondensed
    /Geometric231BT-BoldC
    /Geometric231BT-HeavyC
    /Geometric231BT-LightC
    /Geometric231BT-RomanC
    /Geometric415BT-BlackA
    /Geometric415BT-BlackItalicA
    /Geometric415BT-LiteA
    /Geometric415BT-LiteItalicA
    /Geometric415BT-MediumA
    /Geometric415BT-MediumItalicA
    /Geometric706BT-BlackB
    /Geometric706BT-BlackCondensedB
    /Geometric706BT-BoldCondensedB
    /Geometric706BT-MediumB
    /Geometric885BT-RegularD
    /GeometricSlab703BT-Bold
    /GeometricSlab703BT-BoldCond
    /GeometricSlab703BT-BoldItalic
    /GeometricSlab703BT-Light
    /GeometricSlab703BT-LightItalic
    /GeometricSlab703BT-Medium
    /GeometricSlab703BT-MediumCond
    /GeometricSlab703BT-MediumItalic
    /GeometricSlab703BT-XtraBold
    /GeometricSlab703BT-XtraBoldCond
    /GeometricSlab703BT-XtraBoldItal
    /GeometricSlab712BT-BoldA
    /GeometricSlab712BT-ExtraBoldA
    /GeometricSlab712BT-LightA
    /GeometricSlab712BT-LightItalicA
    /GeometricSlab712BT-MediumA
    /GeometricSlab712BT-MediumItalA
    /Georgia
    /Georgia-Bold
    /Georgia-BoldItalic
    /Georgia-Italic
    /Gigi-Regular
    /GillSansMT
    /GillSansMT-Bold
    /GillSansMT-BoldItalic
    /GillSansMT-Condensed
    /GillSansMT-ExtraCondensedBold
    /GillSansMT-Italic
    /GillSans-UltraBold
    /GillSans-UltraBoldCondensed
    /GlacierItalic
    /GlacierPlain
    /GlaserSteD
    /GlooGun
    /GloucesterMT-ExtraCondensed
    /GoldMinePlain
    /GorillaITCbyBT-Regular
    /Gothic720BT-BoldB
    /Gothic720BT-BoldItalicB
    /Gothic720BT-ItalicB
    /Gothic720BT-LightB
    /Gothic720BT-LightItalicB
    /Gothic720BT-RomanB
    /Gothic725BT-BlackA
    /Gothic725BT-BoldA
    /Gothic821CondensedBT-Regular
    /GothicNo13BT-Regular
    /GoudyCatalogueBT-Regular
    /GoudyHandtooledBT-Regular
    /GoudyHeavyfaceBT-Regular
    /GoudyHeavyfaceBT-RegularCond
    /GoudyOldStyleBT-Bold
    /GoudyOldStyleBT-BoldItalic
    /GoudyOldStyleBT-ExtraBold
    /GoudyOldStyleBT-Italic
    /GoudyOldStyleBT-Roman
    /GoudyOldStyleT-Bold
    /GoudyOldStyleT-Italic
    /GoudyOldStyleT-Regular
    /GoudySansITCbyBT-Black
    /GoudySansITCbyBT-BlackItalic
    /GoudySansITCbyBT-Bold
    /GoudySansITCbyBT-BoldItalic
    /GoudySansITCbyBT-Light
    /GoudySansITCbyBT-LightItalic
    /GoudySansITCbyBT-Medium
    /GoudySansITCbyBT-MediumItalic
    /GoudyStout
    /GriffonPSMT
    /GriffonShadowPlain
    /GrizzlyITCbyBT-Regular
    /GrouchITCbyBT-Regular
    /GuttmanAdii
    /GuttmanAdii-Light
    /GuttmanAharoni
    /GuttmanAharoni-Bold
    /GuttmanAram-Normal
    /GuttmanCalligraphic
    /GuttmanCourMirNormal
    /GuttmanDavid
    /GuttmanDavid-Bold
    /GuttmanDavid-Light
    /GuttmanDrogolin-Bold
    /GuttmanDrogolin-Normal
    /GuttmanFrank
    /GuttmanFrank-Bold
    /GuttmanFrnew-Normal
    /GuttmanHaim
    /GuttmanHaim-Condensed
    /GuttmanHatzvi
    /GuttmanHatzvi-Bold
    /GuttmanHodes-Bold
    /GuttmanHodes-Light
    /GuttmanHodes-Normal
    /GuttmanKav
    /GuttmanKav-Bold
    /GuttmanKav-Light
    /GuttmanKeren-Bold
    /GuttmanKeren-Normal
    /GuttmanLogo1
    /GuttmanMantova
    /GuttmanMantovaBold
    /GuttmanMantovaDecor
    /GuttmanMiryam-Bold
    /GuttmanMiryamLight
    /GuttmanMyamfix
    /GuttmanRashi-Bold
    /GuttmanRashiNormal
    /GuttmanRashiXBold
    /GuttmanSoncino-Bold
    /GuttmanSoncino-Light
    /GuttmanSoncinoNormal
    /GuttmanStam1Normal
    /GuttmanStamNormal
    /GuttmanToledo
    /GuttmanToledo-Bold
    /GuttmanVilna
    /GuttmanVilna-Bold
    /GuttmanYad
    /GuttmanYad-Brush
    /GuttmanYadLight
    /H2gtrM
    /H2mjrE
    /H2mjsM
    /H2sa1M
    /Haettenschweiler
    /HandelGotD-Bold
    /HandelGotD-Ligh
    /HandelGothicBT-Regular
    /HarlowD
    /HarlowSolid
    /HarpoonPlain
    /Harrington
    /HehenHebT-Bold
    /HGGothicE
    /HGMaruGothicMPRO
    /HGPGothicE
    /HGPSoeiKakugothicUB
    /HGPSoeiKakupoptai
    /HGSeikaishotaiPRO
    /HGSGothicE
    /HGSoeiKakugothicUB
    /HGSoeiKakupoptai
    /HGSSoeiKakugothicUB
    /HGSSoeiKakupoptai
    /HighTowerText-Italic
    /HighTowerText-Reg
    /HoboBT-Regular
    /HomePlanning
    /HomePlanning2
    /HoratioD-Bold
    /HoratioD-Ligh
    /HoratioD-Medi
    /HorndonD
    /Humanist521BT-Bold
    /Humanist521BT-BoldCondensed
    /Humanist521BT-BoldItalic
    /Humanist521BT-ExtraBold
    /Humanist521BT-Italic
    /Humanist521BT-Light
    /Humanist521BT-LightItalic
    /Humanist521BT-Roman
    /Humanist521BT-RomanCondensed
    /Humanist521BT-UltraBold
    /Humanist521BT-XtraBoldCondensed
    /Humanist531BT-BlackA
    /Humanist531BT-BoldA
    /Humanist531BT-RomanA
    /Humanist531BT-UltraBlackA
    /Humanist777BT-BlackB
    /Humanist777BT-BlackItalicB
    /Humanist777BT-BoldB
    /Humanist777BT-BoldItalicB
    /Humanist777BT-ItalicB
    /Humanist777BT-LightB
    /Humanist777BT-LightItalicB
    /Humanist777BT-RomanB
    /Humanist970BT-BoldC
    /Humanist970BT-RomanC
    /HumanistSlabserif712BT-Black
    /HumanistSlabserif712BT-Bold
    /HumanistSlabserif712BT-Italic
    /HumanistSlabserif712BT-Roman
    /HuxleyVerticalBT-Regular
    /IceAgeD
    /Impact
    /ImperialBT-Bold
    /ImperialBT-Italic
    /ImperialBT-Roman
    /ImpressBT-Regular
    /ImprintMT-Shadow
    /ImpulsBT-Regular
    /Incised901BT-Black
    /Incised901BT-Bold
    /Incised901BT-BoldCondensed
    /Incised901BT-Compact
    /Incised901BT-Italic
    /Incised901BT-Light
    /Incised901BT-Nord
    /Incised901BT-NordItalic
    /Incised901BT-Roman
    /Industrial736BT-Italic
    /Industrial736BT-Roman
    /Informal011BT-Black
    /Informal011BT-Roman
    /InformalRoman-Regular
    /IowanOldStyleBT-Black
    /IowanOldStyleBT-BlackItalic
    /IowanOldStyleBT-Bold
    /IowanOldStyleBT-BoldItalic
    /IowanOldStyleBT-Italic
    /IowanOldStyleBT-Roman
    /IrelandPlain
    /ItalicOutlineArt
    /Jenkinsv20
    /Jenkinsv20Thik
    /Jokerman-Regular
    /Jokewood
    /JuiceITC-Regular
    /JupiterPlain
    /KabarettD
    /KabelITCbyBT-Book
    /KabelITCbyBT-Demi
    /KabelITCbyBT-Medium
    /KabelITCbyBT-Ultra
    /KaufmannBT-Bold
    /KaufmannBT-Regular
    /KeypunchPlain
    /KeystrokeNormal
    /Kidnap
    /KidsPlain
    /KisBT-Italic
    /KisBT-Roman
    /Kokila
    /Kokila-Bold
    /Kokila-BoldItalic
    /Kokila-Italic
    /KorinnaITCbyBT-Bold
    /KorinnaITCbyBT-KursivBold
    /KorinnaITCbyBT-KursivRegular
    /KorinnaITCbyBT-Regular
    /KristenITC-Regular
    /Kuenstler480BT-Black
    /Kuenstler480BT-Bold
    /Kuenstler480BT-BoldItalic
    /Kuenstler480BT-Italic
    /Kuenstler480BT-Roman
    /KufiExtendedOutline
    /KufiOutlineShaded
    /KunstlerschreibschD-Bold
    /KunstlerschreibschD-Medi
    /KunstlerScript
    /LandscapePlanning
    /Lapidary333BT-Black
    /Lapidary333BT-Bold
    /Lapidary333BT-BoldItalic
    /Lapidary333BT-Italic
    /Lapidary333BT-Roman
    /LasVegasD
    /Latha
    /Latin725BT-Bold
    /Latin725BT-BoldItalic
    /Latin725BT-Italic
    /Latin725BT-Medium
    /Latin725BT-MediumItalic
    /Latin725BT-Roman
    /LatinExtraCondensedBT-Regular
    /LatinWidD
    /LatinWide
    /LcdD
    /LeawoodITCbyBT-Book
    /LeawoodITCbyBT-BookItalic
    /LedItalicFont
    /LetterGothic12PitchBT-Bold
    /LetterGothic12PitchBT-BoldItal
    /LetterGothic12PitchBT-Italic
    /LetterGothic12PitchBT-Roman
    /LibertyBT-Regular
    /LibertyD
    /LibraBT-Regular
    /LifeBT-Bold
    /LifeBT-BoldItalic
    /LifeBT-Italic
    /LifeBT-Roman
    /LiSu
    /Lithograph
    /Lithograph-Bold
    /LithographLight
    /LubalinGraphITCbyBT-Bold
    /LubalinGraphITCbyBT-Book
    /LubalinGraphITCbyBT-Medium
    /LubalinGraphITCbyBT-XtraLight
    /LuciaBT-Regular
    /LucianBT-Bold
    /LucianBT-Roman
    /LucidaBright
    /LucidaBright-Demi
    /LucidaBright-DemiItalic
    /LucidaBright-Italic
    /LucidaCalligraphy-Italic
    /LucidaConsole
    /LucidaFax
    /LucidaFax-Demi
    /LucidaFax-DemiItalic
    /LucidaFax-Italic
    /LucidaHandwriting-Italic
    /LucidaSans
    /LucidaSans-Demi
    /LucidaSans-DemiItalic
    /LucidaSans-Italic
    /LucidaSans-Typewriter
    /LucidaSans-TypewriterBold
    /LucidaSans-TypewriterBoldOblique
    /LucidaSans-TypewriterOblique
    /LucidaSansUnicode
    /LydianBT-Bold
    /LydianBT-BoldItalic
    /LydianBT-Italic
    /LydianBT-Roman
    /LydianCursiveBT-Regular
    /MachineITCbyBT-Regular
    /Magneto-Bold
    /MaiandraGD-Regular
    /MandarinD
    /Mangal
    /MapInfoCartographic
    /MariageD
    /MattAntiqueBT-Bold
    /MattAntiqueBT-Italic
    /MattAntiqueBT-Roman
    /MaturaMTScriptCapitals
    /MetropolitainesD
    /MICR10byBT-Regular
    /MICR12byBT-Regular
    /MICR13byBT-Regular
    /MicrogrammaD-BoldExte
    /MicrogrammaD-MediExte
    /MicrosoftSansSerif
    /MiraraeBT-Bold
    /MiraraeBT-Roman
    /MisterEarlBT-Regular
    /Mistral
    /MixageITCbyBT-Bold
    /MixageITCbyBT-BoldItalic
    /Modern20BT-ItalicB
    /Modern20BT-RomanB
    /Modern735BT-RomanA
    /Modern880BT-Bold
    /Modern880BT-Italic
    /Modern880BT-Roman
    /Modern-Regular
    /MonaLisaRecutITC-Normal
    /Monospace821BT-Bold
    /Monospace821BT-BoldItalic
    /Monospace821BT-Italic
    /Monospace821BT-Roman
    /MonotypeCorsiva
    /MonotypeHadassah
    /MonotypeHadassah-Bold
    /MonotypeKoufi-Bold
    /MorseCode
    /MotterFemD
    /MS-Mincho
    /MSOutlook
    /MSReferenceSansSerif
    /MSReferenceSpecialty
    /MudirMT
    /MurrayHillBT-Bold
    /Music
    /MusicalSymbolsNormal
    /Myriad-BdWeb
    /Myriad-CnItWeb
    /Myriad-CnWeb
    /Myriad-ItWeb
    /Myriad-Web
    /MyriadWebPro
    /MyriadWebPro-Bold
    /MyriadWebPro-Condensed
    /MyriadWebPro-CondensedItalic
    /MyriadWebPro-Italic
    /NevisonCasD
    /NewBaskervilleITCbyBT-Bold
    /NewBaskervilleITCbyBT-BoldItal
    /NewBaskervilleITCbyBT-Italic
    /NewBaskervilleITCbyBT-Roman
    /News701BT-BoldA
    /News701BT-ItalicA
    /News701BT-RomanA
    /News702BT-Bold
    /News702BT-BoldItalic
    /News702BT-Italic
    /News702BT-Roman
    /News705BT-BoldB
    /News705BT-BoldItalicB
    /News705BT-ItalicB
    /News705BT-RomanB
    /News706BT-BoldC
    /News706BT-ItalicC
    /News706BT-RomanC
    /NewsGothicBT-Bold
    /NewsGothicBT-BoldCondensed
    /NewsGothicBT-BoldCondItalic
    /NewsGothicBT-BoldExtraCondensed
    /NewsGothicBT-BoldItalic
    /NewsGothicBT-Demi
    /NewsGothicBT-DemiItalic
    /NewsGothicBT-ExtraCondensed
    /NewsGothicBT-Italic
    /NewsGothicBT-ItalicCondensed
    /NewsGothicBT-Light
    /NewsGothicBT-LightItalic
    /NewsGothicBT-Roman
    /NewsGothicBT-RomanCondensed
    /NewtextITCbyBT-Regular
    /NewtextITCbyBT-RegularItalic
    /NiagaraEngraved-Reg
    /NiagaraSolid-Reg
    /NicolasCocT-Blac
    /NicolasCocT-Regu
    /NicolasCocT-ReguItal
    /NimbusRomDGR-Bold
    /NimbusRomDGR-BoldItal
    /NimbusRomDGR-Regu
    /NimbusRomDGR-ReguItal
    /NormandeBT-Italic
    /NormandeBT-Roman
    /NovareseITCbyBT-Bold
    /NovareseITCbyBT-BoldItalic
    /NovareseITCbyBT-Book
    /NovareseITCbyBT-BookItalic
    /NuptialBT-Regular
    /OCRAbyBT-Regular
    /OCRAExtended
    /OCRB
    /OCRB10PitchBT-Regular
    /OfficePlanning
    /OkayD
    /OldAnticBold
    /OldAnticDecorative
    /OldAnticOutline
    /OldAnticOutlineShaded
    /OldEnglishTextMT
    /OldTowneNo536D
    /Onyx
    /OnyxBT-Regular
    /OrandaBT-Bold
    /OrandaBT-BoldCondensed
    /OrandaBT-BoldItalic
    /OrandaBT-Italic
    /OrandaBT-Roman
    /OrandaBT-RomanCondensed
    /OratorBT-FifteenPitch
    /OratorBT-TenPitch
    /OrbitBbyBT-Regular
    /OriginalGaramondBT-Bold
    /OriginalGaramondBT-BoldItalic
    /OriginalGaramondBT-Italic
    /OriginalGaramondBT-Roman
    /OzHandicraftBT-Roman
    /PalaceScriptMT
    /PalatinoLinotype-Bold
    /PalatinoLinotype-BoldItalic
    /PalatinoLinotype-Italic
    /PalatinoLinotype-Roman
    /PalettePlain
    /Papyrus-Regular
    /Parchment-Regular
    /ParisianBT-Regular
    /ParkAvenueBT-Regular
    /PepperPlain
    /Perpetua
    /Perpetua-Bold
    /Perpetua-BoldItalic
    /Perpetua-Italic
    /PerpetuaTitlingMT-Bold
    /PerpetuaTitlingMT-Light
    /PhyllisD
    /Pica10PitchBT-Roman
    /PioneerITCbyBT-Regular
    /PipelinePlain
    /PiranesiItalicBT-Regular
    /Playbill
    /PlaybillBT-Regular
    /PlazaD-Regu
    /Poornut
    /PoorRichard-Regular
    /Porkys
    /PorkysHeavy
    /PossePlain
    /PosterBodoniBT-Italic
    /PosterBodoniBT-Roman
    /PresidentPlain
    /Prestige12PitchBT-Bold
    /Prestige12PitchBT-BoldItalic
    /Prestige12PitchBT-Italic
    /Prestige12PitchBT-Roman
    /PrincetownD
    /Pristina-Regular
    /ProseAntiqueBold
    /ProseAntiquePlain
    /PTBarnumBT-Regular
    /PTBoldArch
    /PTBoldBroken
    /PTBoldDusky
    /PTBoldHeading
    /PTBoldMirror
    /PTBoldStars
    /PTSeparatedBaloon
    /PTSimpleBoldRuled
    /PumpTriD
    /PussycatSassy
    /PussycatSnickers
    /QuicksilverITC-Normal
    /QuillScript-Normal
    /QuorumITCbyBT-Black
    /QuorumITCbyBT-Light
    /QuorumITCbyBT-Medium
    /Raavi
    /RageItalic
    /RaleighBT-Bold
    /RaleighBT-DemiBold
    /RaleighBT-ExtraBold
    /RaleighBT-Light
    /RaleighBT-Medium
    /RaleighBT-Roman
    /Ravie
    /Revival565BT-Bold
    /Revival565BT-BoldItalic
    /Revival565BT-Italic
    /Revival565BT-Roman
    /RevueBT-Regular
    /Ribbon131BT-Bold
    /Ribbon131BT-Regular
    /Rockwell
    /Rockwell-Bold
    /Rockwell-BoldItalic
    /Rockwell-Condensed
    /Rockwell-CondensedBold
    /Rockwell-ExtraBold
    /Rockwell-Italic
    /RomanaBT-Bold
    /RomanaBT-Roman
    /SassoonPrimary
    /SassoonPrimary-Alt
    /SassoonSansSlope-Alt
    /SassoonSansSlope-Bold
    /SassoonSansSlope-BoldAlt
    /SassoonSansSlope-Regular
    /SchadowBT-Black
    /SchadowBT-BlackCondensed
    /SchadowBT-Bold
    /SchadowBT-Light
    /SchadowBT-LightCursive
    /SchadowBT-Roman
    /SchneidlerBT-Black
    /SchneidlerBT-BlackItalic
    /SchneidlerBT-Bold
    /SchneidlerBT-BoldItalic
    /SchneidlerBT-Italic
    /SchneidlerBT-Light
    /SchneidlerBT-LightItalic
    /SchneidlerBT-Medium
    /SchneidlerBT-MediumItalic
    /SchneidlerBT-Roman
    /Script12PitchBT-Roman
    /ScriptMTBold
    /SeagullBT-Bold
    /SeagullBT-Heavy
    /SeagullBT-Light
    /SeagullBT-Medium
    /Semaphore
    /SerifaBT-Black
    /SerifaBT-Bold
    /SerifaBT-BoldCondensed
    /SerifaBT-Italic
    /SerifaBT-Light
    /SerifaBT-LightItalic
    /SerifaBT-Roman
    /SerifaBT-Thin
    /SerifaBT-ThinItalic
    /SerpentineD-Bold
    /SerpentineD-BoldItal
    /ShelleyAllegroBT-Regular
    /ShelleyAndanteBT-Regular
    /ShelleyVolanteBT-Regular
    /ShotgunBlanksBT-Regular
    /ShotgunBT-Regular
    /ShowcardGothic-Reg
    /Shruti
    /SignLanguage
    /Signs
    /SimpleBoldJutOut
    /SimpleIndustOutline
    /SimpleIndustShaded
    /SimpleOutlinePat
    /SimSun
    /SkidoosD
    /SloganD
    /SnapITC-Regular
    /SnellBT-Black
    /SnellBT-Bold
    /SnellBT-Regular
    /SouvenirITCbyBT-Demi
    /SouvenirITCbyBT-DemiItalic
    /SouvenirITCbyBT-Light
    /SouvenirITCbyBT-LightItalic
    /SPSSMarkerSet
    /Square721Blk-Italic
    /Square721Blk-Normal
    /Square721-BoldItalic
    /Square721BT-Bold
    /Square721BT-BoldCondensed
    /Square721BT-BoldExtended
    /Square721BT-Roman
    /Square721BT-RomanCondensed
    /Square721BT-RomanExtended
    /Square721Demi-Italic
    /SquareSlabserif711BT-Bold
    /SquareSlabserif711BT-Light
    /SquareSlabserif711BT-Medium
    /SquireD-Bold
    /SquireD-Regu
    /Staccato222BT-Regular
    /Staccato555BT-RegularA
    /STCaiyun
    /Stencil
    /StencilBT-Regular
    /STFangsong
    /STHupo
    /STKaiti
    /STLiti
    /StopD
    /STSong
    /StuyvesantBT-Regular
    /STXihei
    /STXingkai
    /STXinwei
    /StymieBT-Bold
    /StymieBT-BoldItalic
    /StymieBT-ExtraBold
    /StymieBT-ExtraBoldCondensed
    /StymieBT-Light
    /StymieBT-LightItalic
    /StymieBT-Medium
    /StymieBT-MediumItalic
    /STZhongsong
    /Swiss721BT-Black
    /Swiss721BT-BlackCondensed
    /Swiss721BT-BlackCondensedItalic
    /Swiss721BT-BlackExtended
    /Swiss721BT-BlackItalic
    /Swiss721BT-BlackOutline
    /Swiss721BT-BlackRounded
    /Swiss721BT-Bold
    /Swiss721BT-BoldCondensed
    /Swiss721BT-BoldCondensedItalic
    /Swiss721BT-BoldCondensedOutline
    /Swiss721BT-BoldExtended
    /Swiss721BT-BoldItalic
    /Swiss721BT-BoldOutline
    /Swiss721BT-BoldRounded
    /Swiss721BT-Heavy
    /Swiss721BT-HeavyItalic
    /Swiss721BT-Italic
    /Swiss721BT-ItalicCondensed
    /Swiss721BT-Light
    /Swiss721BT-LightCondensed
    /Swiss721BT-LightCondensedItalic
    /Swiss721BT-LightExtended
    /Swiss721BT-LightItalic
    /Swiss721BT-Medium
    /Swiss721BT-MediumItalic
    /Swiss721BT-Roman
    /Swiss721BT-RomanCondensed
    /Swiss721BT-RomanExtended
    /Swiss721BT-Thin
    /Swiss721BT-ThinItalic
    /Swiss911BT-ExtraCompressed
    /Swiss911BT-UltraCompressed
    /Swiss921BT-RegularA
    /Swiss924BT-RegularB
    /SwitzerlandNarrowBold
    /SwitzerlandNarrowBoldItalic
    /SwitzerlandNarrowItalic
    /SwitzerlandNarrowPlain
    /Sylfaen
    /SymbolITCbyBT-Bold
    /SymbolITCbyBT-BoldItalic
    /SymbolMT
    /SymbolProportionalBT-Regular
    /Tahoma
    /Tahoma-Bold
    /TangoBT-Regular
    /TechnicalItalic
    /TechnicalPlain
    /TempusSansITC
    /ThunderbirdBT-Regular
    /TiffanyITCbyBT-Demi
    /TiffanyITCbyBT-DemiItalic
    /TiffanyITCbyBT-Heavy
    /TiffanyITCbyBT-HeavyItalic
    /TiffanyITCbyBT-Light
    /TiffanyITCbyBT-LightItalic
    /TimeScrD-Bold
    /TimeScrD-Ligh
    /TimeScrD-Medi
    /TimesNewRomanPS-BoldItalicMT
    /TimesNewRomanPS-BoldMT
    /TimesNewRomanPS-ItalicMT
    /TimesNewRomanPSMT
    /Transitional511BT-Bold
    /Transitional511BT-BoldItalic
    /Transitional511BT-Italic
    /Transitional511BT-Roman
    /Transitional521BT-BoldA
    /Transitional521BT-CursiveA
    /Transitional521BT-RomanA
    /Transitional551BT-MediumB
    /Transitional551BT-MediumItalicB
    /Trebuchet-BoldItalic
    /TrebuchetMS
    /TrebuchetMS-Bold
    /TrebuchetMS-Italic
    /TrumpetLite-Bold
    /TrumpetLite-BoldItalic
    /TrumpetLiteItalic
    /TrumpetLite-Normal
    /Tunga-Regular
    /TwCenMT-Bold
    /TwCenMT-BoldItalic
    /TwCenMT-Condensed
    /TwCenMT-CondensedBold
    /TwCenMT-CondensedExtraBold
    /TwCenMT-Italic
    /TwCenMT-Regular
    /TypoUprightBT-Regular
    /UmbraBT-Regular
    /UniversityRomanBT-Bold
    /UniversityRomanBT-Regular
    /URWWoodTypD
    /Utsaah
    /Utsaah-Bold
    /Utsaah-BoldItalic
    /Utsaah-Italic
    /VAGRoundedBT-Regular
    /Venetian301BT-Demi
    /Venetian301BT-DemiItalic
    /Venetian301BT-Italic
    /Venetian301BT-Roman
    /Verdana
    /Verdana-Bold
    /Verdana-BoldItalic
    /Verdana-Italic
    /VictorianD
    /Vijaya
    /Vijaya-Bold
    /VikingPlain
    /VinerHandITC
    /VinetaBT-Regular
    /VivaldiD
    /Vivaldii
    /VladimirScrD
    /VladimirScript
    /Webdings
    /WeddingTextBT-Regular
    /WeidemannITCbyBT-Bold
    /WeidemannITCbyBT-BoldItalic
    /WeltronUrban
    /WindsorBT-Elongated
    /WindsorBT-Light
    /WindsorBT-LightCondensed
    /WindsorBT-Outline
    /WindsorBT-Roman
    /Wingdings2
    /Wingdings3
    /Wingdings-Regular
    /YouYuan
    /ZapfCalligraphic801BT-Bold
    /ZapfCalligraphic801BT-BoldItal
    /ZapfCalligraphic801BT-Italic
    /ZapfCalligraphic801BT-Roman
    /ZapfChanceryITCbyBT-Bold
    /ZapfChanceryITCbyBT-Demi
    /ZapfChanceryITCbyBT-Medium
    /ZapfChanceryITCbyBT-MediumItal
    /ZapfDingbatsITCbyBT-Regular
    /ZapfElliptical711BT-Bold
    /ZapfElliptical711BT-BoldItalic
    /ZapfElliptical711BT-Italic
    /ZapfElliptical711BT-Roman
    /ZapfHumanist601BT-Bold
    /ZapfHumanist601BT-BoldItalic
    /ZapfHumanist601BT-Demi
    /ZapfHumanist601BT-DemiItalic
    /ZapfHumanist601BT-Italic
    /ZapfHumanist601BT-Roman
    /ZapfHumanist601BT-Ultra
    /ZapfHumanist601BT-UltraItalic
    /ZurichBT-Black
    /ZurichBT-BlackExtended
    /ZurichBT-BlackItalic
    /ZurichBT-Bold
    /ZurichBT-BoldCondensed
    /ZurichBT-BoldCondensedItalic
    /ZurichBT-BoldExtended
    /ZurichBT-BoldExtraCondensed
    /ZurichBT-BoldItalic
    /ZurichBT-ExtraBlack
    /ZurichBT-ExtraCondensed
    /ZurichBT-Italic
    /ZurichBT-ItalicCondensed
    /ZurichBT-Light
    /ZurichBT-LightCondensed
    /ZurichBT-LightCondensedItalic
    /ZurichBT-LightExtraCondensed
    /ZurichBT-LightItalic
    /ZurichBT-Roman
    /ZurichBT-RomanCondensed
    /ZurichBT-RomanExtended
    /ZurichBT-UltraBlackExtended
    /ZWAdobeF
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.276 841.890]
>> setpagedevice


